Date: February 2026

Introduction

This report will review the ways in which the school meets the Public Sector Equality Duty [PSED],
introduced by the Equality Act of 2010.

1. The PSED (Public Sector Equality Duty)
The PSED has three main elements and these are:
e Eliminating discrimination and other conduct prohibited by the Equality Act 2010.

e Advancing equality of opportunity between people who share a protected characteristic and
people who do not share it.

e Fostering good relations across all characteristics — between people who do share a protected
characteristic and people who do not.

The other conduct prohibited by the Equality Act 2010 includes direct discrimination, indirect
discrimination, harassment, victimisation and discrimination arising from disability.

2. Our School’s Equality objectives

This academic year, our objectives were reviewed by the Equality, Diversity and Inclusion committee.
The updated equality objectives are:

1. The school will support all its students to achieve exceptional educational achievement.

2. The school will minimise achievement gaps between different socio-economic groups and
ethnic groups.

3. The school will support its students to develop an appreciation of the rich, diverse
communities within the school community and modern Britain.

4. The school will support its students to be active participants in creating a more equal and
inclusive community, and wider society.

5. The school will support all staff members with equal opportunities to access professional
development and career growth.

In September, we amended objectives 2 and 4 to be more representative of the school’s aims and
values.

For objective 2, we changed ‘educational attainment gaps’ to ‘achievement gaps’ to recognise that
achievement for different students may mean different levels of attainment.
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For objective 4 we included the word ‘equal’.

3.

Eliminating discrimination

The school highlights the need to ensure equality and avoid discrimination in its policies and
procedures. This includes its policies on:

Safer Recruitment — which highlights how no employee or prospective employee with
protected characteristics will receive less favourable treatment.

Safeguarding — which highlights how the school looks to ensure children with special
educational needs or disabilities are safeguarded, and outlines the School’s awareness of
bullying.

Admissions — which highlights how children with protected characteristics such as those with
EHCPs or those that are in care are prioritised.

SEND — which outlines the school’s approach to ensuring pupils with SEND are supported.
Behaviour — which outlines how pupils of all characteristics are expected to create and
maintain good relationships.

Equality issues are monitored through:

4.

Daily review by the Senior Leadership Team of teacher comments about behaviour, including
discrimination or prejudice.

Pastoral support plans for pupils with SEND and those who are highlighted for behaviour
concerns.

Annual review of the gender, disability, sexual orientation, religion, age and ethnic group of
applicants to the School for job opportunities.

Advancing equality of opportunity

The School seeks to comply with, and go beyond, the DfE guidance of how to advance equality of
opportunity. This includes:

Minimising or eliminating disadvantages suffered by people, which are connected to a
particular characteristic they have.

Taking appropriate and reasonable steps to meet the needs of people who have a particular
characteristic, e.g. enabling students with SEND full access to the curriculum.

Encouraging people who have a particular characteristic to participate fully in any activities,
e.g. ensuring school activities are accessible to all students.

In order to achieve these aims, the School:

Records and analyses attainment data each academic year showing how pupils with different
characteristics perform, in order to identify key issues or trends, take actions to address areas
of concern and monitor the success of our actions.

Reviews data to identify trends in behaviour, attendance, punctuality and homework
completion for specific groups.

The School seeks to advance equality of opportunity between people who share a protected
characteristic and people who do not share it by maximising the educational outcomes of all pupils
but with a systematic review of the achievement of those with protected characteristics. This is
achieved through:
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e A curriculum which puts at its heart the moral lessons derived from wide reading, a deep and
broad knowledge of the history and geography of Britain and the world, appreciation of the
culture and languages of other societies, a love of art, music, dance and drama, and finally a
celebration of the contribution of women and black and ethnic minority people to all aspects
of life and academia.

e Excellent academic outcomes for pupils with protected characteristics — see section 5.

o A review after every Assessment Point and external exam series led by the Senior Leader
responsible for that year group that considers the relative and overall achievement of groups
with protected characteristics.

5. Analysis of GCSE outcomes

2025 student outcomes by ethnicity:

Pupils | Attainment 8 (Overall) Progress 8 (Overall)
All Pupils 170 5.5 0.62
White 47 5.5 0.38
Black Caribbean 9 4.4 -0.35
Black African 33 5.4 0.5
Pakistani 2 3.6 0.09
Bangladeshi 32 5.9 1.15
Other Asian 3 6.9 1.03
Chinese 1 6.2 1.24
Any Other 42 5.5 0.82
Unknown 1 6.9 -0.19
Pupils % English & Maths % English & Maths
(Grade 4+) (Grade 5+)

All Pupils 170 82% 69%
White 47 (40% FSM) 85% 72%
Black 9 56% 44%
Caribbean

Black African 33 88% 73%
Pakistani 2 0% 0%
Bangladeshi 32 88% 75%
Other Asian 100% 100%
Chinese 100% 100%
Any Other 42 79% 62%
Unknown 1 100% 100%
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2024 student outcomes by ethnicity

Ethnicity Pupils Attainment 8 % English & Maths % English &
4+ Maths 5+
164 5.5 78% 62%
White 60 (41% 5.3 75% 62%
FSM)
Black 14 5 71% 57%
Caribbean
Black African 30 5.1 70% 47%
Indian 4.5 100% 100%
Pakistani 6.6 100% 67%
Bangladeshi 20 6.5 95% 75%
Other Asian 7 100% 100%
Chinese 8.6 100% 100%
Any Other 32 5.6 81% 66%
No Ethnicity 1 0.1 0% 0%
Data

Students of white ethnicity have achieved much higher than last year’s cohort both in their

overall A8 but also in 4 and 5+ English and Maths. White ethnicity has been an area of

development for our outcomes, consistently underperforming at 5.3 in 2023 and 2024.
Students of white ethnicity have performed at the same level as our overall attainment 8
demonstrating the gap having closed.

Our outlier from this cohort comes under ‘other’ ethnicity. Also, this group’s % of FSM is the
same as the previous year and has shown a dramatic increase in 4+ and 5+ English and
Maths.

Black African has remained at 5.1 for 2 years despite a notable increase in English and
Maths. The 2025 group is all M/L prior attaining. In last year's Black African student list,
there were 10 high prior attainers so despite a lower prior attaining profile, the group have
moved forward in the core and maintained their A8. For this group, it is the ‘open’ bucket
where this group have underperformed which averages at 4.6. Other buckets are in line with
average attainment.

SEND Outcomes

ECHP SEND NON-SEND

202 | 202 | 202 | 202 | 201 | 202 | 202 | 202 | 202 | 201 | 202 | 202 | 202 | 202 | 201

5 4 3 2 9 5 4 3 2 9 5 4 3 2 9
A |59 |43 |32. |44. |90. |45 |4 47. | 50. | 34. |59 |61 |61. |65 |60
8 7 0 00 9 79 37 42 0 66
P [N/ |02 |- 0.7 2.0 [N/ |- 0.0 |10 |- N/ |08 |07 |08 |06
8 | A 6 0.3 5 A 02 |6 0 01 | A 7 5 2

5 6 8

National average for SEND students in 2025 was 2.8 Attainment 8. This is in contrast to our
outcomes of 4.5 for SEND students. Our SEND outcomeslast year also showed a marked

increase from 4 to 4.5

Our EHCP students in 2025 were of a particular high prior attaining profile and had not

historically underperformed.
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6. Fostering good relations

The school aims to foster good relations between those who share a protected characteristic and
those who do not. This is done through:

7.

A curriculum that ensures pupils are educated in the best that has been thought and said,
having read widely and developed a broad and deep knowledge that both reflects and
enriches the school community.

A curriculum and school values that promote kindness in interactions with others, with a
strong understanding of the cultures and societies represented in the community and in the
wider world.

A curriculum that ensures pupil appreciation, experience and knowledge of language, music,
drama, literature and art, including an understanding of the broad origins of these art forms.
A curriculum and behaviour policy that promotes pupils being courteous to others and decent
in conduct.

A curriculum and co-curriculum that ensures pupils are active in their participation in the
community and in bringing about an improvement to society.

Promoting understanding, tolerance and respect of a range of religions and cultures through
different aspects of our curriculum, through all subjects but especially English, the Humanities,
PSHE and assembilies.

A pastoral curriculum (our assemblies and period 1 lessons) which ensure that equality issues
are addressed in a thoughtful and considered manner and where appropriate, external
speakers will be invited to support provision.

A pastoral curriculum that seeks to ensure pupils feel confident in pursuing a broad range of
future pathways with the contributions of external speakers from a range of workplaces and
higher institutions.

School visits in and around the local community, for instance local workplace visits.

A strong behaviour policy, safeguarding and monitoring system to address any concerns in
relation to discriminatory behaviour.

Encouraging all students to engage with activities on offer such as music and sports clubs and
monitoring participation in this.

Equality considerations

The school pays due regard to equality considerations whenever significant decisions are made and
considers the potential impact of these decisions on particular groups. For example:

When a school trip or activity is being planned, each school will consider whether the trip is
accessible to all students including those with disabilities.

Following recruitment practises that promote objectivity and minimise unconscious bias,
including blind applications.
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8. Areas for Development

Review of last year’s areas for development

Area for development

Update

Organise another EDI visit to the school,
focussing, with more depth, on curriculum as
well as our pastoral curriculum

Successful visit in June 2025. Another will take
place this year focussing on the teaching of
challenging content.

Recruit other staff members for EDI working
group

Ongoing — yet to identify an additional school
member.

Continue with cyclical internal reviews of our
curriculum

Ongoing.

Areas for development moving forward

e Please see Appendix 1 for EDI action plan focussing on curriculum, teaching and personal

development.

e EDI group work: audit the school’s existing reporting to the governing body to identify
opportunities to strengthen our consideration of equality and diversity; audit the EDI working
group’s specific tasks and identify how each of these will be fulfilled within our existing
accountability structures; develop a revised terms of reference for the new EDI development

group.

e Our work on EDI spans all of our priorities, KPIs and actions within the School Development

Plan.
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Appendix 1: EDI action plan for Curriculum, Achievement and Personal Development

1. Curriculum

Action (including work being

traditionally
involved subjects

existing curriculum content and
identify natural links, such as
highlighting contributions from
diverse scientists and

Lead |Timescale [Success Criteria
undertaken)
Review schemes of work, lesson
resources, and assessment materials
to identify representation of diverse
Y p_ i . All departments able
cultures, identities, and
. . to demonstrate where
Develop a whole- ||perspectives. Develop a centralised |[AXH + . o
, i ) Summer ||EDI is taught within
school EDI curriculum map showing progression||Faculty
i 2026 schemes of work.
curriculum map  ||of EDI themes from Year 7-11, Leads .
. . Governors informed of
ensuring planned opportunities to
e progress.
explore protected characteristics,
diversity, equality, and inclusion in
an age-appropriate way.
Faculty Leads to review and update
curriculum plans, ensuring teaching
materials include diverse authors,
historical figures, scientists,
. Department
mathematicians, and role models .
. documentation
from a range of ethnicities, genders,
demonstrates
cultures, and backgrounds. . . .
Broaden i _ o integration of diverse
. ||Departments will revise reading lists, ||Faculty [[Summer )
representation in , , perspectives. Student
) case studies, examples, and visual Leads |[2026 N
curriculum ) ) voice indicates
materials. Staff will share best .
o ) increased sense of
practice in faculty meetings and ,
, representation and
contribute to a central bank of , i
) , , inclusion.
inclusive teaching resources. New
and revised schemes of work will
explicitly highlight where diverse
perspectives are embedded.
Deliver targeted CPD to support staff
in identifying meaningful
Embed EDI'in opportunities to embed EDI within All' subjects can
SCIc?ncf}’ l\/I|aths Science, Maths, and technical Faculty [[Summer d?monﬁt:(atj exar;wples
and otherless s pjects. Subject leaders will review ||| eads |2026 of EDI-linked teaching

through schemes of
work.
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Action (including work being

undertaken)

Lead

Timescale

Success Criteria

mathematicians, exploring global
applications of STEM, and
addressing equity in access to STEM
careers.

2. Assemblies and Pastoral Programme

Action (including work being

undertaken)

Lead |Timescale|Success Criteria

Develop a structured assembly
calendar that includes key EDI themes
such as Black History Month, LGBTQ+
) History Month, International Women’s Assembly calendar in
Provide a broad )
) Day, Holocaust Memorial Day, Refugee place and followed.
and meaningful X )
Week, Culture Week, and anti-bullying Tutor resources
range of EDI . . EDI )
o themes. Assemblies will promote available. Student
topics in i ) ) Lead ||In place )
i understanding, respect, and inclusion, surveys show increased
assemblies and , ) +SLT
and will be supported by tutor-time awareness and
pastoral . ) )
resources to allow further discussion understanding of
programme . . . . . ) .
and reflection. Student input will be diversity and inclusion.
incorporated where appropriate,
including student-led assemblies and
awareness events.
3.CPD

Action (including work being

undertaken)

Lead|Timescale

Success Criteria

Provide regular
CPD to develop
staff knowledge,
confidence, and
inclusive practice

Integrate EDI training into the annual
CPD programme, including whole-staff
training and targeted sessions. Training
may include inclusive classroom practice
and references to the importance of in-
class adaptions to support our SEND
students. Staff will be provided with
practical strategies to implement in their
teaching and pastoral roles. EDI will also
be included in induction for new staff.
Opportunities for ongoing reflection and

AXH

Ongoing

Staff feedback indicates
increased confidence in
supporting diverse
students. Evidence of
inclusive practice seen
in learning walks and
evidenced on Steplab
by Inclusion team
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Action (including work being

undertaken)

Lead|Timescale

Success Criteria

sharing of good practice will be provided
through DDIs, Monday CPD and insets

4. Data and Monitoring

Analyse
attainment,
progress, and
behaviour data
to identify and
address gaps

Use school data systems to analyse
attainment, progress, attendance,
behaviour, and exclusion data by key
student groups (including ethnicity,
SEND, disadvantaged students) ldentify
trends or disparities and work with
relevant leaders to implement targeted
interventions where needed. Findings will
be reviewed regularly and reported to
SLT and Governors.

cycle

In line with
Governors
reporting

Questions relating to
EDI are sent to
Senior Leaders prior
to their report to
governors and
Senior Leaders will
report on this at the
relevant meeting

5. Student Voice and Enrichment

Action (including work being

undertaken)

Lead |Timescale

Success Criteria

Establish regular student focus groups
representing a diverse range of students
to gather feedback on their experiences,
sense of belonging, curriculum

Student voice activities
embedded in school
calendar. Feedback
informs school
improvement actions.

underrepresented groups and

Strengthen representation, and school culture. Use K/ By Spring  |lgovernors updated on
student voice ||surveys, focus groups, and student AXH 2026 and |student voice
relating to EDI |/leadership opportunities to ensure ongoing  |loutcomes.
student perspectives inform school
decision-making. Outcomes will be Governors undertake
shared with SLT and Governors and used student voice activities
to inform improvements. with specific questions
on EDI
Monitor participation in extracurricular Participation data
Ensure activities, trips, leadership roles, and shows equitable
equitable enrichment opportunities by different  ['K  |ON80INg  |lengagement across
access to student groups. Identify any student groups. Target

of 75%+ participation
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Action (including work being

undertaken)

Lead |Timescale |Success Criteria

enrichment
opportunities

implement strategies to increase
participation, such as targeted
encouragement, financial support where
appropriate, and increased awareness of
opportunities. Promote inclusive
enrichment opportunities reflecting
diverse interests and backgrounds.

achieved across key
groups. Barriers
identified and
addressed.
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